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Acknowledgment of Country 

The Department of Education acknowledges the Traditional Owners of the lands from across 

Queensland. We pay our respects to the Elders past, present and emerging, for they hold 

the memories, the traditions, the culture and hopes of Aboriginal and Torres Strait Islander 

peoples across the state. 

A better understanding and respect for Aboriginal and Torres Strait Islander cultures 

develops an enriched appreciation of Australia’s cultural heritage and can lead to 

reconciliation. This is essential to the maturity of Australia as a nation and fundamental to 

the development of an Australian identity. 
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1. Introduction  

This report is a product of a review carried out by a review team from the Education 

Improvement Branch (EIB) at Centenary Heights State High School from 20 to 23 July 

2020.  

The report presents an evaluation of the school’s performance against the nine domains of 

the National School Improvement Tool. It also recommends improvement strategies for the 

school to implement in consultation with its regional office and school community. 

The report’s executive summary outlines key findings from the review and key improvement 

strategies that prioritise future directions for improvement. 

Schools will publish the executive summary on the school website within two weeks of 

receiving the report. 

The principal will meet with their Assistant Regional Director (ARD) to discuss the review 

findings and improvement strategies. 

For more information regarding the EIB and reviews for Queensland state schools please 

visit the EIB website. 

1.1 Review team 

Cameron Hodges   Internal reviewer, EIB (review chair) 

Paul Pengelly    Peer reviewer 

Meredith Wenta   Peer reviewer 

Ken Rogers    External reviewer 

  

https://schoolreviews.eq.edu.au/SiteCollectionDocuments/national-school-improve-tool.pdf
https://schoolreviews.eq.edu.au/Pages/default.aspx
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1.2 School context 

Location: Ramsay Street, Centenary Heights 

Education region: Darling Downs South West Region 

Year levels: Year 7 to Year 12  

Enrolment: 1739 

Indigenous enrolment 

percentage: 

5 per cent 

Students with disability: Education Adjustment 

Program (EAP) 

percentage: 

7 per cent 

Nationally Consistent 

Collection of Data 

(NCCD) percentage: 

24 per cent 

Index of Community 

Socio-Educational 

Advantage (ICSEA) value: 

1030 

Year principal appointed: 2003 
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1.3 Contributing stakeholders 

The following stakeholders contributed to the review: 

School community: 

 Principal, four deputy principals, two Business Managers (BM), 14 Heads of 

Departments (HOD), 54 teachers, two guidance officers, three administrative officers, 

school engagement officer, school social worker, Flexi School welfare worker, 

Beyond the Broncos support worker, School Based Youth Health Nurse (SBYHN), 

two tuckshop convenors, 14 teacher aides, 14 cleaners, two schools officers – 

grounds, facilities officer, computer technician, 14 other non-teaching staff, 110 

students, 16 parents and president and vice president of the Parents & Citizens’ 

Association (P&C). 

Community and business groups: 

 Mentor and manager of Flexi Garden, and local shop proprietor and employer of the 

school’s students. 

Partner schools and other educational providers: 

 Principal of Gabbinbar State School, principal of Rangeville State School, principal of 

Middle Ridge State School, principal of Withcott State School, principal of Good 

Samaritan College Toowoomba and University of Southern Queensland (USQ) 

coordinator. 

Government and departmental representatives: 

 Mayor of Toowoomba Regional Council, State Member for Toowoomba South and 

ARD. 

1.4 Supporting documentary evidence 

Annual Implementation Plan 2020 Strategic Plan 2017- 2020 

Investing for Success Agreement 2020 Professional learning plan 2020 

Headline Indicators (May 2020 release) School Data Profile (Semester 1 2020) 

OneSchool School budget overview 

School Opinion Survey - 2019 Curriculum planning documents 7- 12 

School pedagogical framework Differentiation Placemat 

School data plan 2020 & data analysis Organisational Chart – SET roles 

Responsible Behaviour Plan for Students School newsletters and website 

School based curriculum, assessment and 
reporting framework 7- 10 
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2. Executive summary 

2.1 Key findings 

The school community is united in the pride they have for their school, their 

workplace and the local community.  

Relationships between students, teachers, school leaders and parents are based on mutual 

respect. The school has a multicultural student population and this diversity is valued and 

celebrated in a number of ways. The school views parents and families as integral members 

of the school community and partners in student learning. 

School leaders, teachers and support staff have clear high expectations that all 

students are able to experience success in their learning. 

School staff members articulate that all learners can be successful when provided with 

individualised support within a calm, safe, structured learning environment. School leaders 

express a belief that ‘everyone is good at something’ and that it is their responsibility to work 

with students and parents to identify then develop these individual strengths with every 

student, so that they are able to successfully transition to their preferred post-school option. 

The school leadership team has prioritised the learning needs of students through the 

targeted allocation of human and physical resources. 

Parents comment that financial resources are deployed strategically to enhance the 

presentation of facilities and grounds, and that this creates a strong sense of pride and 

quality education for the community. The school maintains a significant commitment to a 

satellite Flexi School campus. This campus is staffed and maintained through partnerships 

with the school Parents and Citizens’ Association (P&C), regional office and nine community 

organisations.  

The school leadership team gives a high priority to systematic collection of data 

including academic, attendance, behaviour, and staff and student wellbeing data. 

The analysis, monitoring and sharing of whole-school, cohort and individual student data is 

acknowledged as essential to informing school improvement priorities. Each year level is 

allocated a comprehensive leadership team comprising a deputy principal, two Heads of 

Department (HOD)/Heads of Year (HOY), a HOY and an assistant HOY. Case management, 

intervention and support programs are targeted when and as required, together with 

subsequent monitoring and tracking. The Flexi School campus staff maintain comprehensive 

data walls to inform tracking, monitoring and intervention for Queensland Certificate of 

Education (QCE)/Queensland Certificate of Individual Achievement (QCIA) progress, 

attendance and performance. The rigour and consistent application of these strategies have 

contributed to the Flexi School achieving 100.0 per cent QCE attainment over the past five 

years.  
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Highly effective teaching practices are apparent in classrooms.  

The school leadership team establishes and communicates clear expectations regarding the 

use of effective teaching strategies throughout the school. School leaders are committed to 

continuous improvement in teaching practices and expect curriculum leaders and teachers 

to identify ways of undertaking this. Students and teachers acknowledge the importance of 

high expectations of all students to be on time, ready to learn and to respect the right of all to 

learn. Classrooms are calm and productive. Teachers and school leaders express the need 

to revisit the commitment to an agreed set of non-negotiable signature pedagogical practices 

across the school. 

Staff members express high levels of confidence in the school principal leading the 

strategic direction of the school.  

The school leadership team is a cohesive team united in the belief that all students are able 

to succeed when provided with a responsive curriculum, expert teachers, tailored support 

and high expectations. The development of the school strategic plan and Annual 

Implementation Plan (AIP) has been informed by data analysis by members of the Senior 

Executive Team (SET). Explicit whole-school targets in relation to student achievement, 

attendance and wellbeing are yet to be apparent in the AIP. 

Line management is conducted on a regular cycle between the SET and other school 

leaders.  

A culture of high expectations and personal accountability pervades the school community. 

The focus of line management is the monitoring of the implementation of key school 

improvement agendas, curriculum development and performance data from each faculty. 

Line management processes are yet to include a review of performance against whole- 

school targets. Faculty review of student performance data is yet to be consistent across all 

faculties.  

The teaching staff of the school are experts in the fields in which they teach.  

School leaders place a high priority on the ongoing professional learning of all staff and on 

the development of a school-wide culture of self-reflection. Teachers identify the strong 

professional and collegial culture as a key feature of the school. They cite this characteristic 

as an important factor in their professional satisfaction. Teaching staff members speak with 

pride of the learning achievements of their students. Some more experienced staff indicate 

that they would welcome the opportunity for more formalised collegial learning through 

processes such as peer observation and feedback.  

Teachers and HODs express increasing confidence in their understanding of the 

Australian Curriculum (AC).  

A Year 7 to Year 10 whole-school curriculum plan, aligned to the AC is to be completed by 

the end of this year. A junior secondary curriculum overview for Year 7 to Year 9, derived 

from the Year 7 to Year 10 whole-school curriculum plan, has been shared with teachers to 

provide a cross-curriculum perspective of student learning and assessment. This document 

is used to review unit content, sequence of delivery within year levels and assessment tasks 
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by the senior management team. A whole-school curriculum plan from Year 7 to Year 12 is 

yet to be developed. 

School leaders and teachers articulate the belief that although students may be at 

different stages of their learning and progressing at different rates, they can all be 

successful learners when provided with the appropriate balance of support and 

challenge. 

There is a school-wide expectation that all teachers will ‘know their learners’ by accessing 

their students’ data on OneSchool class dashboard at specific junctures to determine 

individual starting points for learning. School leaders indicate the school will continue to 

welcome refugee students as more of their families move into the Toowoomba community 

and it is expected that the Learning Hub will continue to expand its programs. 

Community partners, parents and other local schools identify the school as an active 

and valuable member of the Toowoomba community. 

School leaders actively seek opportunities and partnerships within and outside of the school 

to support student learning, student wellbeing and the future aspirations of students. Active 

connections are developed with local businesses, cluster partner schools, community 

support agencies, sporting organisations, local music groups, schools and other education 

and private Registered Training Organisations (RTO). A program is established in which a 

number of school leaders and teachers are working to develop capacity and provide a 

supportive curriculum network for rural high schools within the Darling Downs South West 

region. The Flexi School is extensively supported by community partners including Lifeline, 

Rotary club of Toowoomba East, YouthConnect, Police-Citizens Youth Club (PCYC), 

Toowoomba Regional Council, University of Southern Queensland (USQ) and Technical and 

Further Education (TAFE) South West. Flexi School students are supported with the 

provision of trained mentors from The Older Mens Network (TOMNET).  
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2.2 Key improvement strategies 

Collaboratively develop non-negotiable pedagogical practices to be implemented in all 

classrooms. 

Develop, communicate and monitor explicit whole-school targets aligned to the school’s 

AIP/Explicit Improvement Agenda (EIA). 

Strengthen the line management practices of all school leaders through the implementation 

of a documented process informed by best practice.  

Collaboratively review, and implement a collegial engagement framework that engages all 

staff in a formal observation process, with written feedback on a regular cycle. 

Build on the current junior secondary curriculum plan to create a school-wide, coherent, 

sequenced Year 7 to Year 12 plan that aligns curriculum, assessment and reporting 

programs.  
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3. Snapshot of previous school review 

The last review carried out at the school was conducted from 22 to 25 August 2016. The 

school’s Index of Community Socio-Educational Advantage (ICSEA) at the time of the 2016 

review was identified as 1015 and the school enrolment was 1563 with an Indigenous 

enrolment of 5 per cent and a student with disability enrolment of 7 per cent. 

The key improvement strategies recommended in the review are listed below. 

- Implement a systematic school-wide approach to pedagogy that is aligned with the 

school’s literacy improvement agenda to ensure a consistency of teaching and learning 

across the school. 

- Develop a consistent, whole-school approach to curriculum planning to ensure that all 

AC content descriptions are covered and all students are provided with opportunities to 

demonstrate the AC achievement standards. 

- Build a process to monitor, review and evaluate the efficacy of the funding initiatives and 

their sustainability over time. 

- Develop a formalised coaching program to ensure a sustainable, school-wide peer 

development process.  

- Analyse 2016 National Assessment Program – Literacy and Numeracy (NAPLAN) data 

with a view to developing a school strategy to respond to trends in student numeracy 

performance.  

- Support teachers to plan, document and implement targeted differentiation strategies 

which respond to the individual learning needs of students and maximise outcomes for 

all students. 
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4. Findings and improvement strategies against the domains 

4.1 An explicit improvement agenda  

Findings 

The school leadership team is a cohesive team united in the belief that all students are able 

to succeed when provided with a responsive curriculum, expert teachers, tailored support 

and high expectations. A culture of high expectations and personal accountability pervades 

the school community.  

The three school values of ‘Safety, Respect and Learning’ are the foundation of all decisions 

by the school leadership team and these values are regularly communicated to students 

through school assemblies and to the wider community through the school newsletter. 

Students know, follow and are able to articulate the three school values. 

A strong sense of collegiality is apparent amongst school staff. Staff members express high 

levels of confidence in the school principal leading the strategic direction of the school.  

The published 2020 AIP outlines the five key focus areas of peer and staff development in 

the teaching craft, the development of literacy skills in teachers and teacher aides, growing 

capacity in dealing with confronting circumstances, enhancing and strengthening 

relationships with community partnerships with cluster schools and rural schools, and a 

focus on wider community involvement. 

The AIP outlines the strategies, actions, timelines and the key responsible officers for each 

of the listed improvement priorities. Explicit whole-school targets in relation to student 

achievement, attendance and wellbeing are yet to be apparent in the AIP. Staff knowledge 

of all listed priorities in the AIP is variable. Many staff express that the improvement of 

literacy skills of students is a major school priority and that they have received extensive 

Professional Development (PD) in this area. 

The 2017-2020 school strategic plan outlines all five AIP priority areas with the addition of 

two key areas of Senior Assessment and Tertiary Entrance (SATE) readiness and ongoing 

facility development. Staff members articulate that the school was well prepared for the full 

implementation of SATE and appropriate support was provided at all junctures. Extensive 

facility developments have occurred over the last four years. There is strong alignment 

between the school strategic plan and the AIP. 

The development of the school strategic plan and AIP has been informed by data analysis 

by members of the SET. Strategic decisions in relation to the ongoing development of the 

facility are informed by close analysis of enrolment trends. 

Each faculty develops a Faculty Operation Plan (FOP) that outlines the implementation of 

specific strategies the faculty will utilise to support the implementation of the AIP. The FOP 

includes a reflection on the previous FOP and a faculty PD plan. Specific faculty targets for 

student achievement are yet to be apparent in the FOP. The PD component of the FOP is 

focused on the development of specific faculty curriculum and pedagogical skills. 
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Line management is conducted on a regular cycle between the SET and other school 

leaders. The focus of line management is the monitoring of the implementation of key school 

improvement agendas, curriculum development and performance data from each faculty. 

Line management processes are yet to include a review of performance against whole 

school targets. Faculty review of student performance data is yet to be consistent across all 

faculties. Teachers express that there is a level of variability in the data conversations, line 

management and support provided by some school leaders. 

The school has clearly understood strategies to review, monitor and implement intervention 

strategies to improve student achievement, attendance and wellbeing. A rigorous 

performance interview process occurs following each reporting cycle including interviews 

between school leaders, students and their parents. Through this process each student 

identifies a number of key improvement strategies and the school provides specialised 

support to assist the student in achieving their goals. The school has established 

partnerships to support students who wish to pursue other options such as transitioning to 

the workplace or other educational providers. 

Staff members articulate a clear understanding of the key accountabilities they have in 

relation to the delivery of the curriculum, classroom management, data analysis and pastoral 

care. Roles and responsibilities of all SET leaders are published in the ‘SET roles’ 

document, with specific accountabilities for each role yet to be included in this document. 

The schools P&C executive fully support the school’s AIP and direction of the school. Staff 

and students express a high level of trust and respect for the school principal. 

Improvement strategies 

Develop, communicate and monitor explicit whole-school targets aligned to the school’s 

AIP/EIA. 

Strengthen the line management practices of all school leaders through the implementation 

of a documented process informed by best practice.  
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4.2 Analysis and discussion of data  

Findings 

The school leadership team gives a high priority to the systematic collection of data including 

academic, attendance, behaviour, and staff and student wellbeing data. The analysis, 

monitoring and sharing of whole-school, cohort and individual student data is acknowledged 

as essential to informing school improvement priorities.  

The school has developed and is implementing a data plan that outlines ‘How data is used in 

the context of CHSHS’. The plan identifies the school data sets that are systematically 

collected, the purpose for the range of data, and those responsible for dissemination, 

analysis and communication. School leaders describe regularly working with their teams to 

review achievement data relating to their areas and how this informs class, faculty, cohort 

and school level planning and decision-making processes. Other staff members describe 

data processes fundamental to service delivery that are yet to be included within the 

articulated plan. Some teachers identify a need for greater clarity and communication 

regarding the expectations, process and outcomes associated with the data plan elements. 

Leaders articulate the importance of robust data analysis to drive processes of planning and 

review. Time is set aside at the commencement of each year for all teachers to utilise 

OneSchool class dashboard to gain a better understanding of student learning abilities within 

every class. HODs describe supporting teachers through this process as a fundamental 

strategy in understanding learners and differentiating for individual needs. Teachers 

consistently acknowledge this expectation and its role in identifying starting points for 

learning. There is some variability described in the frequency and rigour of engagement, with 

some teachers utilising it at the commencement of the year, and others describing an 

ongoing process. Some teachers and school leaders express that time is yet to be allocated 

for this purpose beyond the start of the academic year. 

Some HODs describe a robust process of regular data discussions with staff. Teachers 

speak of data discussions taking place in some faculties and suggest consistent, school-

wide commitment to this process is yet to be realised. 

Each reporting period, teachers receive a data package for students in every cohort. The 

principal and key leaders complete an analysis report to supplement the data package. 

Pastoral Care Group (PCG) teachers are expected to discuss identified performance 

elements with students in their PCG classes. Effort, behaviour and attendance data forms 

the primary reference to retain a focus on achievable outcomes for all students. Teachers 

speak positively of this process as an effective feedback and motivation strategy. Some 

teachers identify a need to document the expected process to provide an effective scaffold 

and promote consistent practice.  

Year 7 and Year 8 teachers complete a ‘Student Diverse Needs Data Placemat’ that is 

maintained throughout the initial two years of secondary school as a strategy to support 

transition and to ‘know your students’. The placemat clusters students according to 

performance in reporting data, NAPLAN, attendance and support provisions. Students are 

additionally identified as having an Individual Curriculum Plan (ICP), a verification, previous 
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support provision, or having less than 85 per cent attendance. English as an Additional 

Language or Dialect (EAL/D), international and Indigenous students are identified. This 

placemat is completed initially at Year 6 to Year 7 transition, then updated after each 

reporting period until Year 9 commences. Teachers broadly acknowledge this as a valued 

strategy that enhances their knowledge of new student learning needs and status. Some 

teachers express that this placemat would be useful beyond Year 8. 

In response to the previous school review, the staff literacy coach conducts a cyclical 

analysis of school NAPLAN performance to highlight key performance areas and trend data. 

This analysis is used to inform planning and strategy in School Management Team (SMT), 

whole-staff forums and is reported to the P&C. 

PD for staff regarding the use of data is provided and this is particularly valued by new and 

beginning teachers. There is a strong commitment to systematic, school-wide dissemination 

of compiled performance data sets to encourage ongoing analysis to inform teaching.  

Each deputy principal in the senior school collaborates with a guidance officer and the 

respective HOY to closely monitor student learning progress and plan intervention strategies 

when and as required, in order to optimise student engagement and performance toward 

achievement of their QCE. Students are able to articulate their QCE status and requirements 

to attain this qualification. 

The Flexi School campus staff maintain comprehensive data walls to inform tracking, 

monitoring and intervention for QCE/QCIA progress, attendance and performance. The 

rigour and consistent application of these strategies have contributed to the Flexi School 

realising 100.0 per cent QCE attainment over the past five years.  

Each year level is allocated a comprehensive leadership team comprising a deputy principal, 

two HOD/HOYs, a HOY and an assistant HOY. This team meets regularly to analyse year 

level data sets including reporting, attendance, behaviour and welfare data. Case 

management, intervention and support programs are targeted when required, together with 

subsequent monitoring and tracking. 

A Learning Support team utilises reporting, NAPLAN and transition data sets to identify and 

target resources to students requiring additional support. EAL/D students are assessed for 

language proficiency twice annually using bandscaling. Teacher aides and EAL/D teachers 

target support to students based on results. Learning support and EAL/D programs have 

recently been consolidated under the banner of the Learning Hub to optimise identification, 

intervention and support services. 

The academic progress of students with disability is tracked and monitored by a case 

manager. Special Education Program (SEP) teachers identify the monitoring of students with 

an ICP and progress of students with disability as a key responsibility. ICPs for non-verified 

students are case managed by allocated mainstream teachers. 

Year 7 and Year 9 NAPLAN participation rates in the focus area of numeracy in 2019 were 

86.7 per cent and 83.6 per cent respectively. 
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2019 NAPLAN data indicates that Year 7 performance at or above the National Minimum 

Standards (NMS) is 97.0 per cent in numeracy, and above Queensland State Schools (QSS) 

Year 7 performance of 93.0 per cent. Year 9 NMS performance in numeracy is 99.6 per cent 

and above QSS performance of 95.0 per cent.  

NAPLAN 2019 data indicates that Year 7 and Year 9 Upper Two Bands (U2B) achievement 

is below Similar Queensland State Schools (SQSS) in numeracy.  

Year 7 and Year 9 Mean Scale Score (MSS) achievement is similar to SQSS in the priority 

area of numeracy. 

Relative gain 2017-2019 Year 5 to Year 7 and Year 7 to Year 9 is similar to SQSS in 

numeracy.  

Improvement strategies 

Review the school’s data plan to ensure it is reflective of the full range of prioritised practices 

and expectations relating to data collection and use. 

Document and embed signature data literacy strategies clearly articulating audience, 

expectations and timelines, as a driver for consistent practice. 
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4.3 A culture that promotes learning  

Findings 

The school community is united in the pride they have for their school, their workplace and 

the local community. School leaders, teachers and support staff have clear, high 

expectations that all students can experience success in their learning when provided with 

individualised support within a calm, safe, structured learning environment. 

School leaders express a belief that ‘everyone is good at something’ and it is their 

responsibility to work with students and parents to identify then develop these individual 

strengths with every student so they are able to successfully transition to their preferred 

post-school option. 

Relationships between students, teachers, school leaders and parents are based on mutual 

respect. The school has a multicultural student population and this diversity is valued and 

celebrated in a number of ways.  

The school views parents and families as integral members of the school community and 

partners in student learning. Parents and community members speak highly of the school. 

Parents express that they select the school due to the high expectations for students, range 

of opportunities and pathways for their child. The school has been experiencing continued 

enrolment growth. 

2019 School Opinion Survey (SOS) data indicates staff, parent and student agreement with 

the statement ‘This is a good school’ is 95.8 per cent, 93.0 per cent and 83.2 per cent 

respectively. This compares with the agreement rates for staff, parents and students in the 

Like School Group (LSG) of 90.8 per cent, 90.9 per cent and 84.5 per cent respectively. 

A Flexi School program operates on a separate campus delivering an alternate program for 

students in Years 10, 11 and 12. Students and staff working at this campus express a strong 

sense of belonging to the school and it is apparent there is definitely ‘one school – two 

campuses’. SET members attend the Flexi School on a rotational basis. 

The school places a high priority and level of resourcing on student wellbeing. The school 

employs a chaplain, two guidance officers, four school Industry Liaison Officers (ILO), 

Community Education Counsellor (CEC), Beyond the Broncos support officer, engagement 

officer, school social worker, Flexi School welfare worker, cultural worker, international 

student coordinator and international homestay coordinator. A number of teacher aides with 

community language skills are employed to assist EAL/D students. In addition to these 

support staff a School Based Youth Health Nurse (SBYHN) is deployed at the school. 

This extensive wellbeing team works with a HOY team comprising four members for each 

year level who each have specific roles in supporting student welfare. Assistant HOY 

positions are established as both an additional layer of support and a capability development 

pathway for aspiring leaders. 

HOY teams and the student support team review student achievement, attendance and 

wellbeing data on a regular cycle and implement a range of tiered intervention and support. 
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A documented referral process is established to access the services of the student support 

team. These teams access and refer to a range of external support services. There is a 

strong awareness amongst HOY teams of data thresholds for tiered support. These 

thresholds and range of support provisions are yet to be published and known by all staff 

members. 

OneSchool indicates a 2019 school attendance rate for all students of 91.0 per cent, with 

18.4 per cent of students attending less than 85 per cent of school days. This compares to 

2018 figures of 91.8 per cent and 14.4 per cent respectively. A goal for student attendance 

across the school in 2020 is yet to be communicated to the student body. At the time of the 

review, the attendance rate for the year-to-date is 91.3 per cent. 

Staff express a strong sense of collegiality. A number of informal staff wellbeing initiatives 

are established and a staff wellbeing framework is documented. Some staff members 

express that work life balance is challenging to maintain on occasion. 

The development of student leadership capability is a hallmark of the school. A wide range 

of formal and informal leadership opportunities is available for students across all year 

levels. The school has a number of long-term partnerships including one with a local 

Toastmasters International club to develop the public speaking skills of students. Student 

leaders express gratitude for the leadership development programs in which they are able to 

participate. 

Staff members express that the school principal is willing to support initiatives that focus on 

improved student outcomes, support student wellbeing and are aligned with the school’s 

AIP/EIA. 

The school’s Responsible Behaviour Plan clearly outlines the school’s beliefs regarding 

behaviour and learning, expectations for all members of the school community, the level 

system for students, consequences for inappropriate behaviour and the network of student 

support. Student management policies are consistently applied by school staff. A number of 

recognition programs are established to acknowledge student improvement and excellence. 

School leaders state that the school will be developing a new Student Code of Conduct in 

alignment with Department of Education (DoE) guidelines. 

2019 SOS data indicates staff, parent and student agreement with the statement ‘Student 

behaviour is well managed at this/my school’ is 96.7 per cent, 90.6 per cent and 75.2 per 

cent respectively. 

The school’s short-term School Disciplinary Absences (SDAs) rate in 2019 is 42.2 per term 

per 1000 students. This is lower than the State figure of 57.5 per term per 1000 students. 

The school’s 2019 rates of long-term SDAs and exclusions are lower than the State average. 

The rate of cancellations for the school in 2019 is 1.7 and compares to the State rate of 1.1. 

There are currently 15 students on a part-time program; seven of these students are 

students with disability. 

The school is located within attractive grounds with a number of new facility enhancements 

including the recently opened and impressive Caldwell Performing Arts complex. The 
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presentation of the school grounds is a credit to the facilities, grounds and cleaning staff 

members. 

Improvement strategies 

Establish, communicate and monitor whole-school targets for attendance for all students 

including priority groups.  

Collaboratively develop and incorporate specific data thresholds within the new code of 

conduct for academic progress, attendance and wellbeing to guide tiered intervention for 

students requiring additional support.  
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4.4 Targeted use of school resources  

Findings  

The school leadership team has prioritised the learning needs of students through its 

targeted allocation of human and physical resources. The provision of school-wide programs 

and strategies is aligned to the EIA priorities. 

The school’s budget is developed collaboratively by the principal, Business Manager (BM) 

and HODs. It is derived through a process of aligning historical data and current enrolments 

to local and system priorities. Resource allocations reflect a needs-based approach to 

support the educational outcomes and wellbeing of all students.  

A rigorous process is implemented to monitor budget progress at a faculty and whole-school 

level. Program managers meet regularly with a BM to review spending and forward planning. 

The regional finance officer joins the principal and BM at set intervals to review the school 

budget performance and clarify any projected shortfalls or variations. The school’s bank 

balance as at 22 July 2020 is $1 185 310. 

An Investing for Success (I4S) grant of $680 425 is allocated for 2020. The principal and BM 

indicate these funds will be allocated towards initiatives including continued implementation 

of YuMi Deadly Maths (YDM), additional staff to support the development of ICPs, provision 

of programs for highly academic students and students requiring additional support, 

Indigenous support programs, literacy and reading training for teachers, and a number of 

support positions. 

More than $1 000 000 is allocated within the current annual budget for additional human 

resources to support service delivery in priority areas. The additional roles are identified as 

fundamental to the delivery of essential services aligned to core business and to the EIA. 

Some staff members suggest there a need to formally monitor and evaluate the 

effectiveness of the discretionary resource allocations to ensure they are delivering the 

intended improvements to learning outcomes for students, and are appropriately responsive 

to identified needs. 

School facilities are evolving to support increasing enrolment demand and student learning 

needs. Classroom accommodation is currently at capacity. The school maintains an ongoing 

commitment to allocating financial resources for maintenance and refurbishment of teaching 

spaces. An allocation of $237 654 is made within the current budget to further maintain and 

develop facilities.  

The school maintains a significant commitment to a satellite Flexi School campus. This 

campus is staffed and maintained through partnerships with the school P&C, regional office 

and nine community organisations. The site is leased from the Toowoomba Regional 

Council and provides pathway opportunities for approximately 60 adolescents at risk from 

across Toowoomba.  
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A school bus is available to support the school’s agricultural program allowing students to 

learn at the school agricultural plot and access a program at a neighbouring high school. The 

school swimming pool is a source of revenue as a community learn to swim venue. 

A Local Chaplaincy Committee (LCC) is active in the school and raises funds to support the 

resourcing for a chaplaincy program, with a chaplain providing support service across four 

days. The chaplaincy program actively supports the PCG program at the school and 

collaborates as part of the student services team to streamline referrals and support 

services.  

The school has an established a Bring Your Own Device (BYOD) program across all year 

levels with approximately 95 per cent student uptake from Year 7 to Year 12. Students and 

staff speak highly of this initiative in relation to the positive impacts to school learning 

environments. The school maintains a supply of devices to ensure equity of access for all 

students. Three technical officers are employed to support the maintenance of devices and 

infrastructure.  

Robust business processes are implemented to ensure that parental contributions to the 

Student Resource Scheme (SRS) are consistently high. The school regularly maintains ‘bad 

debts’ at a level of 3 per cent.  

BMs are responsible for facilitating Annual Performance Development Plans (APDP) with 

non-teaching staff. Non-teaching staff members describe feeling valued through the 

provision of support to develop their capability and enhance their contribution to the school’s 

core business.  

The school enjoys a positive relationship with an active P&C. This association is responsible 

for two businesses on site, the tuckshop and uniform shop. Profit from these businesses 

delivers significant additional financial resources to the school of approximately $100 000 

annually to support facility maintenance and a range of initiatives identified by the SET. 

Recent contributions include maintenance work on the school ovals, a new shed for grounds 

staff, an upgrade to the swimming pool facility, and shade structures over seating terraces 

near the sporting oval. 

Revenue from a successful International Schooling Program (ISP) is supporting wages for 

ISP and homestay coordinators, in addition to a range of strategies to enhance the learning 

environment for all students. 

Student learning is supported through the provision of a conducive physical environment, 

including air conditioned classrooms. Staff members speak proudly of the importance placed 

on attractively presented open spaces and garden areas as key contributors to a positive 

school environment and learning culture. The school facilities and grounds are neat, well 

presented and professionally maintained. Support staff members articulate significant pride 

in their work to maintain the school environment. Parents observe that financial resources 

are deployed strategically to enhance the presentation of facilities and grounds, and that this 

creates a strong sense of pride and quality education for the community. Students articulate 

a strong sense of pride in their school and describe how this has led to reduced litter and 

minimal deliberate damage to facilities.  
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Improvement strategies  

Systematically monitor and formally evaluate the effectiveness of discretionary resource 

allocations to ensure they are aligned to improved learning outcomes for students. 
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4.5 An expert teaching team 

Findings 

Teaching staff members are experts in the fields in which they teach. Teachers are expected 

to set high expectations for students in relation to attendance, behaviour and effort. 

Teachers and school leaders take collective responsibility for improving student learning and 

wellbeing. 

School leaders place a high priority on the ongoing professional learning of all staff and on 

the development of a school-wide culture of self-reflection. 

Teachers identify the strong professional and collegial culture as a key feature of the school. 

They cite this characteristic as an important factor in their professional satisfaction. Teaching 

staff members speak with pride of the learning achievements of their students. Some 

teachers express that in team meetings there is an emphasis on the joint analysis of student 

work. 

Subject coordinators are identified to lead year level groups of teachers within most faculty 

areas. This work focuses on the overseeing of unit planning, assessment and moderation 

processes at regular intervals throughout the year. These practices vary across the school. 

School leaders acknowledge this as an important way of identifying and developing future 

leaders within the school.  

Most HODs in the school additionally take on a role as a HOY. This arrangement provides 

an opportunity for these school leaders to work with other HOYs to strengthen their 

involvement with student welfare in addition to leading their teaching faculty. Some more 

experienced teachers identify the importance of the school developing a more strategic 

approach to the identification and support of aspiring leaders within the school. 

The school has a comprehensive program established for the induction and support of 

beginning teachers and teachers new to the school. Teaching staff express their 

appreciation for the leadership provided through this process to enable them to understand 

the expectations, policies and procedures required of them by the school. A key element of 

the program is the intensive early PD conducted on staff development days and the 

fortnightly sessions that follow. Teachers involved in this work acknowledge the importance 

of the mentors who work with them during their beginning years. 

The school has 21 trained Level 1 and 10 trained Level 2 profilers available for staff to 

access for classroom profiling. All teachers new to the school and beginning teachers 

undertake profiling in their first year of teaching. Experienced teachers are able to access 

profiling on request in addition to other forms of observation during an allocated two-week 

period. Some more experienced staff members indicate that they would welcome the 

opportunity for more formalised collegial learning through processes such as peer 

observation and feedback.  

The school responds to the changing characteristics of its student cohort by recruiting 

specialist expertise to support an increasing number of refugee students, many of whom are 
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EAL/D learners. Some of these students require intensive support in acquiring functional 

English capability to enable them to successfully access the curriculum.  

The school has a professional learning plan and associated budget to support staff in 

addressing their identified learning development needs. School leaders acknowledge the 

importance of revising the professional learning plan. They recognise the benefits of 

providing professional learning to support all teachers, enabling them to cater for learners 

from diverse backgrounds. The professional learning plan is yet to be informed by the 

distillation of staff members’ APDP development areas. 

Teachers and school leaders work with primary school staff from the local Escarpment 

Cluster to assist transition of students and to share expertise with their colleagues in areas 

including Science, Technology, Engineering and Mathematics (STEM), instrumental music 

and mathematics ‘Givens’. 

The school supports a network of schools in the south-west of the region in areas including 

curriculum planning, assessment and moderation. This offers an opportunity for further 

professional learning for the staff involved from all schools. 

Improvement strategies 

Collaboratively review, and implement a collegial engagement framework that engages all 

staff in a formal observation process, with written feedback on a regular cycle. 

Revise the school professional learning plan to incorporate opportunities for all staff to build 

their expertise in responding to the literacy learning needs of all students. 

Develop and implement a formalised aspirant program.  
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4.6 Systematic curriculum delivery  

Findings 

A Year 7 to Year 10 whole-school curriculum plan, aligned to the AC is to be completed by 

the end of this year. It is being shared internally and externally through SharePoint and the 

school website. Common unit and band planning templates are developed and it is a school 

expectation that they will be utilised by all departments from 2021. To support these 

initiatives, the school has invested in engaging HODs and teachers in PD regarding 

curriculum clarity and alignment. 

Teachers and HODs express increasing confidence in their understanding of the AC, 

particularly the relationship between the achievement standards, content descriptions and 

assessment. Cross-curriculum priorities, general capabilities and assessment maps are 

included in the curriculum plan. Some school leaders suggest there is a need to give greater 

integrity to the inclusion of the cross-curriculum priorities and general capabilities. In order to 

better align junior secondary with the new senior curriculum, the school leaders intend to 

map the teaching of cognitive verbs across the curriculum. A whole-school curriculum plan 

from Year 7 to Year 12 is yet to be developed. 

A junior secondary curriculum overview Year 7 to Year 9, derived from the Year 7 to Year 10 

whole-school curriculum plan has been shared with teachers to provide a cross-curriculum 

perspective of student learning and assessment. This document is used to review unit 

content, sequence of delivery within year levels and assessment tasks by the senior 

management team.  

HODs are responsible for the development of unit and band plans, assessment and 

exemplars. It is a school expectation that exemplars are written for all assessment items for 

all subjects from Year 7 to Year 12. All teachers participate in a subject literacies PD 

program that focuses on the writing of exemplars, delivered by the school’s long-term 

consultant. This training is followed up with further professional sharing and learning within 

departments. Students and teachers speak highly of the quality and extensive use of these 

exemplars across subjects and year levels.  

School leaders and teachers indicate moderation processes are established within 

departments to ensure validity of decisions regarding assessment. These moderation 

processes vary across departments and the school is yet to implement cross-department 

moderation for all year levels. 

Feedback from students and parents indicates that the school offers an appropriate range of 

subjects within each phase of learning to prepare students for varying post-school pathways. 

Year 7 and Year 8 are considered to be foundation years and the students study a common 

core of subjects across the two years based on the eight key learning areas. In Year 9 and 

Semester 1 Year 10, students study two electives in conjunction with their core subjects. As 

part of their transition to the senior phase of learning, all Year 10 students in Semester 2 are 

able to select from a range of ‘Taster’ subjects linked to Australian Tertiary Admission Rank 

(ATAR) and Vocational Education and Training (VET) senior subjects. Work is being done to 
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ensure these Tasters are able to be linked to the achievement standards and content 

descriptions of the AC for Year 10.  

Years 11 and 12 students are able to choose from an extensive range of General and 

Applied subjects in addition to Vocational Education certificate courses in order to achieve 

their QCE. The school is the RTO for the majority of their certificate courses. Since 2017 a 

greater range of the certificate courses has been introduced to better cater for the needs and 

interests of students. Years 10, 11 and 12 students are provided with the option to engage in 

the School-based Apprenticeships and Traineeships (SATs) program in addition to their 

chosen subjects. The school currently has eight Year 10 students, 32 Year 11 students, 

including four from Flexi School and three from the SEP, and 63 Year 12 students, including 

two from Flexi School and seven from the SEP engaged in this program.  

The Flexi School offers curriculum programs to Years 10, 11 and 12 students who are better 

suited to an alternate education setting. Year 10 students are offered a combination of 

subjects linked to the AC and Vocational Education certificate courses. Years 11 and 12 

students are focused on achieving their QCE and currently all Year 12 students are on track 

to achieve this certification. Their program of study includes Essential English and Essential 

Mathematics with a range of Vocational Education certificate courses. Health and wellbeing 

programs are provided to support the students’ social and emotional wellness. Students and 

teachers speak highly of the support and guidance provided by the Intergenerational 

Mentoring program. Flexi School teachers engage in planning and moderation with teachers 

from the main campus. Resources and facilities are shared between the two campuses.  

The school implements a Year 7 to Year 12 pastoral care program that includes lessons on 

goal setting, anti-bullying and a range of health and wellbeing topics. The program is 

managed by the assistant HOYs and is delivered by pastoral care teachers during weekly 

PCG lessons. The academic curriculum is supported by a range of extracurricular programs 

to cater for students’ interests and talents. These include an extensive instrumental music 

program, sporting teams, chess club, homework club, Eco Action group, public speaking 

programs and Interact club. 

The school’s reporting process includes a written report provided to families each term. 

Parent teacher interviews are offered in Term 2 and Term 3 and students are expected to 

attend. 

Improvement strategies 

Build on the current junior secondary curriculum plan to create a school-wide, coherent, 

sequenced Year 7 to Year 12 plan that aligns curriculum, assessment and reporting 

programs.  

Collaboratively develop consistent school-wide moderation processes to be implemented 

within and across departments and year levels with an inbuilt QA process.  
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4.7 Differentiated teaching and learning 

Findings 

School leaders and teachers articulate the belief that although students may be at different 

stages of their learning and progressing at different rates, all students are able to be 

successful learners when provided with the appropriate balance of support and challenge. 

There is a school-wide expectation that all teachers will ‘know their learners’ by accessing 

their students’ data on OneSchool class dashboard at specific junctures to determine 

individual starting points for learning. Teachers indicate they access this data at the 

beginning of the year to inform their curriculum planning including differentiation. 

As part of the transition program, the HOD–junior secondary, the Head of Special Education 

Services (HOSES), learning support coordinator and the EAL/D coordinator meet with Year 

6 teachers in the feeder primary schools to discuss the needs of the students enrolling at the 

school. This information is shared with Year 7 class teachers and support provisions are 

created ready to be implemented at the beginning of the year. 

The school has a number of structural differentiation programs to support students’ learning 

and wellbeing needs across year levels. The SEP is led by a HOSES with 11 full-time 

teachers and 16 teacher aides. There are 131 verified students in the SEP with four students 

awaiting verification. There are 37 SEP students and 26 Year 7 to Year 9 students requiring 

additional learning supported by ICPs. These plans are developed and monitored by case 

managers in consultation with parents and recorded on OneSchool. SEP and mainstream 

teachers are case managers and the role includes the provision of support to class teachers 

in the development of differentiation strategies. Teachers indicate variability in their 

knowledge of how to create ICPs and capacity to implement them and monitor student 

progress.  

The majority of the 135 SEP students attend school on a full-time basis with seven students 

who are on part-time timetables due to medical conditions and other health and wellbeing 

issues. SEP students across all year levels attend mainstream classes for all subjects unless 

they are working between Prep and Year 3 levels. The latter students are withdrawn to the 

SEP for their core subjects and when possible attend mainstream classes for electives in 

which they are supported by teacher aides. Most Years 11 and 12 SEP students are 

currently working towards a QCE with one Year 11 student and two Year 12 students on a 

QCIA pathway.  

In order to maximise the number of students who have access to teacher aides in Years 7 

and 8, students with disability and those requiring learning support are grouped in specific 

classes that are supported by SEP and/or learning support teacher aides. The introduction of 

a co-teaching model is an emerging consideration to further support the school’s inclusive 

practices. 

Learning support and EAL/D programs have been successfully delivered in the school for 

many years. This year the school has enrolled 17 refugee students who have re-settled in 

Toowoomba with their families. Many of these students have experienced significant trauma 

and do not have any English language, greatly impacting their capacity to access the 
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curriculum. The school has responded by merging the learning support and EAL/D 

departments under the new title, the Learning Hub. 

Programs are delivered out of a new shared space and managed by the learning support 

and EAL/D coordinators who speak highly of the opportunity to work collegially ‘under the 

one umbrella’. 

All students requiring EAL/D support including refugee students, international students and 

Indigenous students with an EAL/D are supported in the same classes that include an 

English Immersion Program for the growing number of non-English speaking students. The 

number and size of learning support and EAL/D classes and the number of allocated 

teachers have all increased to accommodate the growth in numbers. A bilingual cultural 

worker and teacher aide have been employed.  

School leaders indicate the school will continue to welcome refugee students as more of 

their families move into the Toowoomba community and it is expected that the Learning Hub 

will continue to expand its programs. Teachers express that it is timely to review the size and 

complexity of the coordinators’ roles.  

Foundation English and mathematics subjects are offered in Semester 1 to Years 9 and 10 

students who require additional literacy and numeracy support. The mathematics 

department additionally offers YDM as part of the junior secondary program and includes 

support and extension levels.  

A range of intervention differentiation strategies is provided for junior secondary students 

with the aim of lifting their capacity to successfully access the curriculum before entering the 

senior school. Students in Years 7 and 8 and a small group of Year 9 students, whose 

reading age is below Year 4 are invited to participate in the Study Skills program. This 

focuses on literacy, development of social skills and additional support to complete 

homework and assessment. After consultation with parents, these students are given 

exemption from Language Other Than English (LOTE) classes to participate in this program 

that includes the one-on-one Reinforced Reading program delivered by teacher aides. The 

reading intervention program, MacqLit, delivered by teacher aides, is additionally offered to 

those students who require further intensive support in reading. These students are 

exempted from humanities classes with parental consent.  

Some departments offer enrichment programs to high performing junior secondary students. 

English, humanities and learning support departments invite selected students to participate 

in the Critical Thinking program delivered by the IMPACT Centre. Students speak highly of 

the opportunity to engage with their peers in the design and implementation of challenging, 

collaborative learning tasks in the junior secondary mathematics and science enrichment 

subject. 

Improvement strategies 

Build the capability of teachers to undertake the role of case manager for students on ICPs. 

Review, document and communicate the role of EAL/D and learning support coordinators. 



 
 
 
 
 

29  

4.8 Effective pedagogical practices  

Findings 

The school leadership team establishes and communicates clear expectations regarding the 

use of effective teaching strategies throughout the school. School leaders are committed to 

continuous improvement in teaching practices and expect curriculum leaders and teachers 

to identify ways of undertaking this. School leaders recognise the importance of spending 

time working with teachers and when appropriate modelling effective teaching practices. 

School leaders are aware of the need to keep informed of research regarding effective 

teaching practices. The school’s published pedagogical framework is based on the work of 

Archer and Hughes1. 

Highly effective teaching practices are apparent in many classrooms. Students and teachers 

acknowledge the importance of high expectations of all students to be on time, ready to 

learn and to respect the right of all to learn. Classrooms are calm and productive. Teacher 

knowledge and use of elements of ExpIicit Instruction (EI) including ‘I do, We do, You do’ are 

yet to be consistent. Teachers and school leaders express the need to revisit the 

commitment to an agreed set of non-negotiable signature pedagogical practices across the 

school. 

Teaching staff members identify that they constantly seek ways to enhance classroom 

pedagogy to improve student achievement and engagement in their learning. Teachers 

express the belief that many of their colleagues are effective teachers and suggest that they 

value opportunities to watch others work in addition to receive feedback on their own 

teaching. 

The principal and school leaders recognise the importance for all students to acquire 

competence in literacy to enable them to successfully access the curriculum. The school 

provides intensive PD for all teachers to incorporate quality literacy teaching into their 

pedagogical practices. All teachers access two and a half days of professional learning in 

‘Literacy - Key to Learning’ and ongoing support through literacy coaching. Many teachers 

value this PD support. 

Teachers are committed to the provision of timely feedback to students in forms that best 

enable students to learn and adjust to make further learning progress. Students indicate their 

appreciation of the ways that teachers support their learning through quality feedback and 

their willingness to give freely of their time in and out of normal class time.  

School leaders encourage teachers to establish learning environments in which all students 

are engaged, challenged, willing to take risks and supported to learn.  

Teaching staff are aware of the expectations of school leaders that they know their students 

and differentiate their pedagogical approach to cater for the different learning needs and 

                                                
1 Archer, A. L., & Hughes, C. A. (2011). Explicit instruction: Effective and efficient teaching. New York, 

NY: Guilford Press. 
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abilities of their students as identified through OneSchool class dashboard and class 

placemats. 

Some teachers express a desire to access more targeted PD opportunities and feedback on 

their teaching, to allow them to build their personal repertoire of pedagogical practice and 

improve capability in differentiation. 

Improvement strategies 

Collaboratively develop non-negotiable pedagogical practices to be implemented in all 

classrooms. 

Provide PD opportunities for teachers to expand their repertoire of pedagogical practice in 

differentiation. 
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4.9 School-community partnerships  

Findings 

School leaders actively seek opportunities and partnerships within and outside of the school 

to support student learning, student wellbeing and the future aspirations of students. Active 

connections are established with local businesses, community support agencies, sporting 

organisations, local music groups, schools and other education and private RTOs. 

Community partners, parents and other local schools identify the school as an active and 

valuable member of the Toowoomba community. 

Partnerships are developed to support student wellbeing including Mercy Community 

services, Evolve, Department of Child Safety, Youth and Women, Carbal Medical Services, 

private psychologists, Goolburri Aboriginal Health Advancement Company, Child and Youth 

Mental Health Services (CYMHS) and headspace. School leaders express that there is 

minimal external assistance currently available to support EAL/D students and their families. 

The role of the CEC is to support Indigenous students to maximise their educational 

outcomes. This role includes supporting individual students, engaging with community 

Elders, families and other members of the school support team to facilitate specific programs 

for students. The school has a local Elder who is also a member of the school staff. 

The Beyond the Broncos partnership has been successful in supporting students to achieve 

their QCE and transition into an appropriate post-school option. Currently 53 Indigenous 

students are enrolled in this program. The school supplements funding to increase the 

numbers of students who are able to participate in the Beyond the Broncos program. There 

are 17 senior Indigenous students who are current or pending Queensland Aboriginal and 

Torres Strait Islander Foundation (QATSIF) scholarship holders. The school involves 

Indigenous families in a range of events including annual National Aborigines and Islanders 

Day Observance Committee (NAIDOC) celebrations. 

The school engages with a wide range of local employers that support students in 

undertaking work experience, traineeships and school-based apprenticeships. Work 

experience is available to all students from Year 9. Through the support of the four ILOs 

students are able to access placements with a wide range of local employers. Students with 

disability are supported in developing workplace skills through their case managers and a 

dedicated ILO. 

The school works closely with students to develop a plan for post-school options through the 

Careers office. Students with disability are supported through one of the school’s ILOs and 

regional support staff to develop and implement a successful transition plan. 

There are currently 97 students involved in SATs in Year 10 to Year 12 of which 10 are 

students with disability. There are six students completing a SAT as part of their Flexi School 

enrolment. An annual celebration breakfast is held to recognise the support provided to 

graduating trainees by employers, trainers, parents and key school staff. 
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A number of partnerships are established to supplement vocational education offerings for 

senior students including the TAFE in schools program with the TAFE South West and a 

number of external providers offering Certificate III level programs. Students in Year 10 have 

the opportunity to participate in the TAFE Taster program to assist in identifying potential 

future vocational training pathways. 

The school has an established partnership with a private RTO to deliver a number of VET 

Certificate I and II programs. A Memorandum of Understanding (MOU) is developed with a 

review cycle established. A review cycle for all school partnerships is yet to be apparent. 

The Flexi School program is extensively supported by community partners including Lifeline, 

Rotary club of Toowoomba East, YouthConnect, PCYC, Toowoomba Regional Council, 

USQ and TAFE South West. Flexi School students are supported with the provision of 

trained mentors from TOMNET. 

A number of school leaders and teachers are working within an established program to 

develop capacity and provide a supportive curriculum network for rural high schools within 

the Darling Downs South West region. The school principal actively promotes to all 

beginning teachers the benefits of working within rural and remote schools and assists in 

facilitating placements for teaching staff. 

Local feeder schools from the Escarpment Cluster work closely with the school in a range of 

key areas including common pedagogical practices for mathematics, instrumental music, 

STEM extension activities and sport gala days. A well-regarded transition program includes 

afternoon programs and an orientation day for all transitioning students. Students with 

disability and their parents participate in an expanded transition program. 

Prior to the commencement of Year 7, the school collates a range of academic and 

wellbeing data for all incoming students to inform class placements and the allocation of 

support resources. Teachers express that the sharing of this data is highly beneficial. In 

2020, the incoming Year 7 population originated from 45 different primary schools.  

The school’s agriculture program is enhanced through a number of established partnerships 

including a cattle team, involvement in a drones in agriculture program, an aquaculture 

partner and Dairy Australia.  

The school principal is an active participant in a range of cluster, regional, state and national 

networks and plays an extensive role as a mentor for principal colleagues in all sectors 

within the Darling Downs. Other school leaders participate in a range of networks within the 

region. 

Parents speak positively of the effectiveness of the school’s wellbeing and social-emotional 

support and praise the wide range of opportunities and programs that the school provides for 

their child.  

Improvement strategies 

Explore opportunities to develop additional partnerships at a local and state level to support 

the full range of students enrolled at the school. 
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Implement a systematic and regular monitoring and refinement of programs and 

partnerships to ensure the sustainability and relevance of strategic partnerships and their 

benefits to students. 


